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Little Common School philosophy
At Little Common School, we believe that considerate behaviour is essential if we are to create a positive social and learning environment and ensure that all children achieve their full potential. Everyone has the right to be treated with respect. We expect all who work and learn here to show positive regard for the feelings, individuality and dignity of others.
We recognise that children learn best when they feel safe, connected, valued and understood. Our approach is informed by current understanding of child development, attachment, self-regulation, inclusion and effective behaviour practice. Through our experienced pastoral team, ELSA provision, SEND expertise and strong relationships, we seek to understand barriers to learning whilst maintaining high expectations for all pupils.
This policy retains the strengths of our established Good to be Green system while making more explicit the role of adults, the importance of relationships, and the need for restorative follow-up and reasonable adjustments where appropriate.
	Little Common’s approach
Little Common School has a well-established behaviour culture built on our values, rewards, relationships, pastoral expertise and proven systems. This policy does not replace those strengths or adopt a single programme, therapeutic model or external approach wholesale. Instead, it strengthens what already works at Little Common by drawing on relational principles that support dignity, consistency, reflection and repair.



We seek to create a calm, supportive and safe environment by:
fostering positive, caring attitudes towards everyone where achievements at all levels are acknowledged and valued
promoting the Little Common School values: Considerate, Creative, Confident, Ambitious, Resilient and Healthy
encouraging increasing independence and self-control so that each child learns to accept responsibility for their behaviour
using a consistent approach to responding to positive and antisocial behaviour throughout the school, supported by parental co-operation and involvement
establishing clear boundaries of acceptable behaviour so that each child understands the expectations to be Ready, Respectful and Safe
promoting early intervention, reflection, restoration and reparation
raising awareness and understanding of appropriate behaviour through PSHE, assemblies, curriculum opportunities and daily routines
celebrating and recognising positive behaviour, effort, improvement and contribution
providing support for children who find behaviour difficult and for any child affected by the behaviour of others.
It is crucial that parents and carers support the school’s behaviour policy and help their children understand why respecting this policy is important for the wellbeing of every pupil and the smooth running of the school.
Our simple behaviour expectations: Ready, Respectful, Safe
Our school values remain at the heart of our culture. To support consistency, we use the simple language of Ready, Respectful and Safe in all behaviour discussions. These three expectations provide a shared reference point for pupils, staff and families across classrooms, assemblies, corridors, playtimes, lunchtimes, clubs, visits and online behaviour.
	Ready
	Respectful
	Safe

	Ready to learn, listen, participate, try our best and allow others to learn.
	Respectful in our words, actions and attitudes towards children, adults, property and the school environment.
	Safe in our choices, movement, play, online activity and relationships.



Ready, Respectful and Safe bring our school values to life by giving pupils simple, everyday language for behaviour. Our values describe the wider character and culture we want to develop: children who are considerate, creative, confident, ambitious, resilient and healthy.
	Value
	Behaviour link

	Considerate
	We notice others and understand how our actions affect them.

	Creative
	We solve problems and find positive ways forward.

	Confident
	We speak honestly, ask for help and learn from mistakes.

	Ambitious
	We aim high in our learning, conduct and contribution.

	Resilient
	We keep going, recover from setbacks and repair relationships.

	Healthy
	We make choices that support safety, wellbeing and positive relationships.


Weaving Ready, Respectful and Safe into school life
For Ready, Respectful and Safe to have impact, the language must be woven through the life of the school rather than sitting only in the behaviour policy. Leaders and staff will use these expectations in:
staff induction and ongoing training
assemblies, PSHE, classroom routines and transition points
awards, certificates, newsletters and examples of pupils demonstrating core behaviours
open days, parent conversations and communication with families
displays that celebrate self-regulation, respect and readiness to learn
restorative conversations and behaviour reflection.
Behaviour is taught
Our pastoral provision is led by skilled staff and strengthened by ELSA support, SEND expertise, safeguarding knowledge and the collective experience of the wider team. This means we can support pupils thoughtfully without tying our approach to one commercial programme or training package.
We do not assume children automatically know how to behave in every context. Behaviour, routines and self-regulation are taught explicitly, just as other aspects of the curriculum are taught. Adults explain, model, practise, notice and revisit expected behaviour.
Routines are taught and practised at the start of the year, after holidays, when pupils join mid-year and whenever expectations need revisiting.
Adults explain the reason behind expectations so pupils understand how behaviour supports learning, safety and belonging.
Staff use consistent language linked to Ready, Respectful and Safe and the school values.
Pupils are given opportunities to reflect, repair and try again.
Adults give first attention to pupils who are demonstrating the expected conduct, so positive behaviour becomes visible and valued.
Visible consistencies at Little Common School
The following adult behaviours are agreed visible consistencies. They help pupils experience the same calm, fair and predictable approach from all adults, while still allowing staff to use their own personality, warmth and professional judgement.
	Visible consistency
	What adults do

	Meet and greet positively
	Adults welcome pupils and create a calm, purposeful start to sessions.

	Make pupils feel they belong
	Adults build relationships, notice children as individuals and create a culture where pupils feel valued.

	Use Ready, Respectful, Safe
	Adults return to the same simple language in praise, reminders, reflection and repair.

	Recognise and describe Green behaviour
	Adults actively notice pupils doing the right thing before giving attention to low-level disruption.

	Teach routines explicitly
	Adults teach, model and practise core routines such as Legendary Lining Up, Wonderful Walking, transitions, classroom entry, listening, tidy-up and moving around the school, revisiting them whenever expectations need strengthening.

	Correct privately where possible
	Adults avoid unnecessary public correction and protect dignity.

	Refuse to shout
	Adults strive to remain calm, emotionally regulated and professional, even when behaviour is difficult.

	Use scripts and routines
	Adults use agreed language for difficult interventions so responses remain consistent and kind.

	Follow up and repair
	Adults ensure incidents end with reflection, reparation and a positive return to learning.


The role of adults
The behaviour of adults is central to the success of this policy. Adults set the emotional tone, make routines predictable and model the behaviour we expect from pupils. Consistency is strongest when children experience the same calm, fair and respectful approach from all adults.
	Adults will
	This means

	Build relationships
	Know pupils well, greet them positively, notice effort and show consistent care.

	Model the school values
	Use respectful language, a calm tone and dignified interactions.

	Maintain high expectations
	Insist on Ready, Respectful and Safe behaviour while remaining kind and professional.

	Use quiet correction first
	Speak privately where possible, at the child’s physical level and in a developmentally appropriate way.

	Separate the child from the behaviour
	Make clear that the behaviour was not acceptable while reaffirming belief that the child can make a better choice.

	Give take-up time
	Allow children time to respond without being cornered, rushed or publicly challenged.

	Repair and restore
	End reflection positively and support children to return to learning with dignity.

	Seek support early
	Involve pastoral staff, the SENCO or SLT when patterns or concerns emerge, using pastoral support as the first route wherever appropriate.



Adults must not use sarcasm, ridicule, public humiliation or language that damages dignity.
Adults should avoid public arguments with pupils. Where a child is dysregulated, the priority is calm, safety and de-escalation.
Fairness does not always mean identical responses. Staff will apply shared expectations while taking individual needs and circumstances into account.
Classroom approaches to managing behaviour
Class teachers are responsible for creating a positive ethos through clear routines, high expectations, praise, recognition and support. In addition to whole-school systems, teachers and year groups may use additional strategies to support behaviour management to meet the needs of particular cohorts or individual pupils.
Recognition and rewards
Recognition is designed to celebrate effort, improvement, contribution and achievement. Rewards remain part of our approach, but they do not replace positive relationships, consistent routines and effective behaviour teaching. Staff should use rewards thoughtfully and purposefully.
Whole-class recognition may include the marble jar. Marbles can be earned as a class for excellent cooperation, kindness, responsibility and behaviour as a group. Marbles must not be removed as a consequence.
Foundation Stage children receive individual recognition such as stickers and specific verbal praise.
In Key Stage 1, children earn stars. Once children have received 15 stars, they are rewarded with a special sticker or certificate.
In Key Stage 2, children earn merits. Merits are primarily used to recognise learning, effort, achievement and commitment to work, rather than routine compliance.
Bronze, silver, gold and emerald star badges continue to recognise sustained effort and positive conduct.
Each class teacher chooses one pupil for Star of the Week at weekly celebration assembly.
Silver Cards should be used regularly and fairly. Each class should aim for 8 to 10 Silver Cards per week, and every child should receive a Silver Card at least once per term.
Gold Cards recognise exceptional behaviour, contribution or attitude and result in whole-class acknowledgement, a marble for the class jar and a congratulatory postcard home.
Good to be Green: discreet, relational and reflective
Good to be Green is used in Years 1 to 6 as a consistent whole-school approach. The purpose of the system is to provide clarity, support self-regulation, encourage reflection and help children return to positive behaviour. It is not intended to shame, label or publicly identify pupils.
To preserve dignity, visible Good to be Green classroom charts are no longer used. Behaviour stages are recorded discreetly by the teacher using an A4 laminated class behaviour record kept on the teacher’s desk. This allows behaviour to be monitored consistently while avoiding unnecessary public attention.
All children start each day on green. All year groups return to green and reset after morning break and lunch so that every session offers a fresh start. Children have opportunities to correct their behaviour, make good choices and move back to green.
When a child improves their behaviour following a reminder, caution or yellow stage, adults should deliberately notice and acknowledge the improvement. Returning to Green should be accompanied by positive narration of the behaviour that has improved, for example: “Thank you for getting back on track and showing me you are Ready,” or “I can see you have made a better choice.” This reinforces the message that behaviour can improve, mistakes can be repaired, and positive choices are recognised.
Good to be Green stages
	Stage
	Purpose
	Adult response
	Recording and communication

	Green
	Expected behaviour: Ready, Respectful and Safe.
	Notice, recognise and reinforce positive behaviour and routines.
	Not recorded.

	Reminder
	A private prompt to return to Ready, Respectful and Safe.
	Adult gives a quiet reminder of the relevant expectation or routine. Reminders may be repeated where reasonable adjustments are needed.
	

	Caution
	A clear verbal caution when behaviour continues after reminder.
	Adult speaks privately wherever possible, names the behaviour, links back to Ready, Respectful and Safe, and makes clear what will happen if the behaviour continues. Suggested script: Think carefully about your next step.
	

	Yellow: Final reminder
	A final opportunity to engage before a red stage is reached.
	Adult speaks privately, gives a clear positive choice, reminds the child of previous positive behaviour where appropriate and allows take-up time. This is the school’s yellow stage.
	Recorded discreetly on the class behaviour chart as aide-memoire. Parents are not informed unless patterns emerge.

	Red
	A serious or repeated concern requiring consequence, reflection and repair.
	Teacher or phase leader completes a short reflection with the child. The reflection ends positively, with actions to repair and return to learning. This may include a short time-out, catching up missed learning, or another proportionate consequence.
	Logged on Arbor by the person completing the reflection. Parents informed by class teacher.

	Blue
	Difficult, dangerous or unsafe behaviour requiring additional support, usually from a member of the pastoral support team.
	A member of the pastoral support team supports the child, prioritises safety and de-escalation, completes reflection and agrees next steps and reparation. Leaders should only be called if pastoral support is unavailable or if immediate safety requires it, and this should be a last resort.
	Logged on Arbor by the initial member of staff. Parents informed of significant incident by class teacher. NB liaison with SLT may be needed. Reflection sheet scanned and added to Arbor.



The aim is to keep behaviour at the earliest possible stage through calm adult intervention. Staff should avoid rushing through the stages. The emphasis is on small but certain consequences, a restorative ending and a successful return to learning.
Short scripted intervention
When pupils refuse to follow an instruction, argue or continue to disrupt, adults should use a brief, calm and scripted intervention. This should be private wherever possible and should not become a public negotiation.
	Action 
	Example language

	Notice
	I have noticed that...

	Link to expectation
	At Little Common, we are Ready, Respectful and Safe. Right now, I need you to show me...

	Remind of positive behaviour
	I remember when you showed excellent focus/kindness/resilience. That is what I need to see now.

	Offer positive choice
	You can choose to return to the task now, or we will need to move to the next step.

	Close and move away
	Thank you. I will give you a moment to make the right choice.


Reflection, repair and reparation
Reflection should be brief, calm and purposeful. It should not become a lecture. The aim is to help the child understand what happened, how others were affected and what needs to happen next.
Yellow reflection: brief conversation only if needed, focusing on the next positive choice.
Red reflection: What happened? What were you feeling? Why was the behaviour not okay? What could you have done differently? What will you do next time? What reparation is needed?
Blue reflection: What happened? What were you feeling? Who was affected? What support do you need from an adult? What happens next?
Reparation may include an apology when the child is ready, restoring learning time, helping to repair damage, rebuilding trust, completing missed work or agreeing a plan for future success. Adults should support pupils to return to the group with dignity.
If learning time has been lost, pupils may need to catch up the missed learning promptly. This should be short, clear and linked to restoring learning, not used as humiliation or as an unrelated punishment.
Incidents of difficult and dangerous behaviour: Blue Card
If pupils exhibit behaviour that is considered dangerous or may result in harm to the child, other children or staff, or damage to property, staff should contact the school office to request support from a member of the pastoral support team by phoning the office or sending a blue card. The school office will locate an available member of the pastoral support team as the first response. SLT should only be contacted where pastoral support is unavailable, where the incident presents an immediate safety risk, or where senior decision-making is required. SLT involvement should be a last resort.
Where trained members of staff deem it necessary, reasonable force or restrictive intervention may be used as a last resort and in line with current national guidance and school procedures. Parents and carers will be informed if reasonable force or restrictive intervention has been used.
Physical intervention should, wherever possible, be avoided and should be rare.
Any intervention must seek to ensure the safety of the pupil, other pupils and staff.
Any intervention must be reasonable, proportionate and for the minimum time necessary.
The safety and dignity of all concerned must be maintained.
Incidents will be recorded, reviewed and used to inform future support and risk reduction.
Repeated antisocial behaviour
Antisocial behaviour is behaviour that violates the rights of another person, is likely to cause injury, harassment, alarm or distress, or causes harm to an individual, group, community or environment.
If a child persistently behaves in an antisocial manner, the class teacher will be supported by the pastoral team, SENCO and, where necessary, a member of SLT. Parents and carers will be informed. Home and school will work together to identify possible causes, patterns and support. Additional support may be put in place appropriate to the needs of the child and the class.
A small number of pupils may require a personalised behaviour chart, behaviour plan or individualised approach.
Where appropriate, the SENCO, pastoral team, a member of SLT or external agencies may be involved.
In order to prevent disruption to other pupils, pupils may sometimes work in another room with appropriate support.
Protective consequences, internal exclusion, suspension or permanent exclusion may be considered when behaviour is dangerous or when other reasonable measures have not led to improvement.
Equal opportunities, inclusion and reasonable adjustments
We aim to ensure that all pupils have equal access and opportunity to the curriculum and wider life of the school. We recognise that behaviour may sometimes reflect an unmet need, difficulty with self-regulation, emotional distress or a gap in social understanding. Understanding behaviour in context does not remove accountability. Instead, it helps us provide the right support whilst maintaining high expectations for all pupils.
We recognise that Good to be Green may not meet the additional needs of every child. Where this is the case, personalised systems and reasonable adjustments may be put in place. This may include:
involvement of the SENCO, pastoral team and/or a member of SLT
a behaviour plan drawn up in collaboration with parents and carers
a risk assessment or positive handling plan where required
adapted recording, reflection or reward systems
referral to outside agencies for specialist support and advice.
Consistency means that adults share the same expectations, routines and values. It does not mean every child receives an identical response regardless of need.
Roles and responsibilities
	Role
	Responsibilities

	Governing Board
	Monitor the behaviour policy’s effectiveness and hold the headteacher to account for implementation.

	Headteacher
	Review and approve the policy; ensure the school environment encourages positive behaviour; monitor implementation; ensure staff understand expectations; arrange training, including around SEND and mental health needs; ensure behaviour information is reviewed and that the policy works alongside safeguarding.

	Senior Leadership Team
	Support staff with consistency, complex incidents, parent communication and patterns across the school; support restorative approaches, safeguarding links and reasonable adjustments; become involved where incidents require senior oversight, safeguarding input or escalation beyond pastoral support.

	SENCO 
	Advise on reasonable adjustments, SEND, SEMH, personalised plans, risk assessment and external agency involvement.

	Teachers and staff
	Create calm and safe environments; teach behaviour, routines and expectations; implement the policy consistently; model positive relationships; record incidents promptly; challenge pupils to meet expectations; respond appropriately to bullying or safeguarding concerns.

	Parents and carers
	Familiarise themselves with the policy; support their child in adhering to expectations; inform school of changes that may affect behaviour; raise concerns promptly; work in partnership with school.

	Pupils
	Learn and follow the expectations to be Ready, Respectful and Safe; treat others with respect and kindness; report bullying or worries to a trusted adult; accept support to reflect, repair and try again.

	Pastoral Team / ELSAs
	Provide targeted emotional literacy and pastoral support; contribute to understanding barriers to learning; work with class teachers, SENCO/Inclusion Manager and leaders to support pupils with regulation, relationships, belonging and confidence while maintaining high expectations.


Child-on-child harm and safeguarding links
All staff recognise that children can harm other children. Concerns may include bullying, online harm, physical harm, discriminatory behaviour, intimidation, coercion or other harmful conduct. Staff must report concerns to the DSL/DDSL in line with the Child Protection and Safeguarding Policy.
The school will take pupils’ safety and wellbeing seriously, listen to concerns and act on them.
Responses will be proportionate, considered and supportive, taking into account age, developmental stage, context, frequency and impact.
Support will be considered for all children involved, including those harmed and those who have caused harm.
Incidents will be recorded using the appropriate school systems.
Where there are safeguarding concerns, the safeguarding policy takes precedence and DSL/DDSL advice must be followed.
Anti-bullying strategy
At Little Common, we take a preventative and safeguarding-aware approach to bullying. We define bullying as behaviour by an individual or group, repeated over time, that intentionally hurts another individual or group, either physically or emotionally, where there is an imbalance of power. Bullying can happen face to face, indirectly or online. It may include physical, verbal, emotional/social, discriminatory, prejudiced, sexual or online behaviour.

Bullying is never dismissed as ordinary conflict or falling out. Staff will listen carefully, take concerns seriously, record and investigate proportionately, support the child who has been harmed, address the behaviour of the child or children causing harm, communicate with parents and carers where appropriate, and monitor afterwards to check that the bullying has stopped. Where bullying involves significant harm, discriminatory abuse, online harm, coercion, sexual harassment or violence, intimidation, threats, self-harm concerns, or any wider safeguarding risk, staff must follow the Child Protection and Safeguarding Policy and seek advice from the DSL/DDSL.
The school’s Child Protection and Safeguarding Policy contains the broader safeguarding framework for child-on-child harm. This behaviour policy should therefore be read alongside the safeguarding policy, online safety policy and anti-bullying information for pupils and parents. Bullying incidents and trends will be reviewed through both behaviour monitoring and safeguarding oversight so that leaders can identify patterns, vulnerable pupils, locations, online risks, prejudice-related concerns and any need for further curriculum, pastoral or staff action.
Recording, monitoring and review
Yellow stage is recorded discreetly on the class behaviour record to support consistency and identify patterns. These are not displayed publicly and are not reported to parents as individual incidents.
Red, blue and gold card incidents are recorded on Arbor. Blue card reflection sheets are scanned and added to Arbor. Behaviour information will be reviewed by leaders to identify patterns, support needs, safeguarding concerns, disproportionality or areas where staff need further guidance. Safeguarding records will also be reviewed and analysed for bullying incidents and trends.
Limitations
All staff will endeavour to follow the policy consistently to the best of their ability. Staff will make professional judgements based on the circumstances of each individual situation, while remaining aligned with the principles of safety, dignity, inclusion, high expectations and repair.
Legislation, statutory requirements and guidance
This policy is based on current legislation and advice from the Department for Education and should be read alongside relevant statutory guidance, including guidance on behaviour in schools, searching and screening, the Equality Act, Keeping Children Safe in Education, suspension and permanent exclusion, reasonable force/restrictive intervention, supporting pupils with medical conditions, and the SEND Code of Practice.
Other relevant policies
Child Protection and Safeguarding Policy
SEND Policy
Anti-Bullying information
Health and Safety Policy
Online Safety Policy
Individual behaviour plans and risk assessments where applicable.
Anti-Bullying Information for Pupils, Parents and Carers
At Little Common School, every child has the right to feel safe, included and respected. We want pupils, parents and carers to tell us if they are worried about bullying so that we can listen, act and work together to resolve concerns.
What is bullying?
Bullying is repeated, intentional behaviour that hurts another child or group of children, physically or emotionally, where there is an imbalance of power. It can happen in school, outside school or online.
Bullying may include hitting, kicking or pushing; name-calling, teasing or threats; leaving someone out, spreading rumours or damaging friendships; discriminatory or prejudiced language or behaviour; online messages, posts, images or group-chat behaviour; or intimidation that makes another child feel unsafe, frightened, upset or unable to come to school confidently.
What should pupils do?
· Tell a trusted adult as soon as possible.
· Ask a friend to come with you if that helps.
· Do not retaliate or respond online.
· Keep messages, screenshots or notes if the bullying is online or repeated.
· Tell an adult again if the bullying continues or if you do not feel safe.
What should parents and carers do?
· Listen calmly and reassure your child that telling an adult was the right thing to do.
· Make a note of what has happened, when, where and who was involved.
· Contact the class teacher or school office so that the concern can be passed to the right member of staff.
· Do not contact the other child or family directly, including through social media, as this can make the situation harder to resolve.
· Let school know if there are further incidents or if your child remains worried.
What will school do?
· Listen to the concern and take it seriously.
· Record the concern and investigate proportionately.
· Speak to the pupils involved and gather relevant information.
· Support the child who has been harmed and agree what will help them feel safe.
· Address the behaviour of the child or children causing harm, including consequences, reflection, repair and support to change behaviour.
· Involve parents and carers where appropriate.
· Monitor afterwards to check that the bullying has stopped.
· Follow safeguarding procedures where there is significant harm, online risk, discriminatory abuse, sexual harassment or violence, coercion, threats, self-harm concerns, or any wider safeguarding concern.
How we prevent bullying
We prevent bullying through our school values, Ready, Respectful and Safe expectations, Jigsaw PSHE curriculum, behaviour curriculum, assemblies, online safety teaching, pupil leadership, playground supervision, pastoral support, restorative conversations, safeguarding practice and regular review of behaviour and safeguarding records.
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